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The programme of the Institute is designed to provide a forum and 
focal point for those responsible for teacher education in Asia, in order to 
enable them to meet and exchange experiences, discuss programmes, develop 
common standards and draw up plans for the development and up-grading 
of teacher education in Asia. 



In pursuance of this purpose, the Institute: 

- offers high-level short courses; 

- undertakes and promotes studies and research; 

- organizes periodical meetings of teacher educators; 

- promotes exchange of information on teacher education among 
institutions in the Region. 
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INTRODUCTION 



1. 1 Education in the countries of the Asian region is at the cross-roads. 

The last two decades have witnessed not only a growth of unprecedented 

dimensions in education, in terms of enrolments and the size of the teaching 
force, but also the emergence of social forces and aspirations which present 
new challenges to education. These aspirations are reflected in the urge for 
'national development' --a term which includes not merely the hardware of eco- 
nomic growth but also, and more important, social change, development of 
human resources, and a new awareness of national identity and cultural heri- 
tage. In many countries, therefore, the educational systems are in a process 
of change or, are confronted with the need for a reorientation of their structure, 
content, goals and purposes. 

1.2 In educational development, as in the educational process, the teacher 
has the central role. His education and training, which are the principal 

aims of the teacher education programmes, are therefore of decisive impor- 
tance in all measures of educational reform. While a growing number of tea- 
chers has to be prepared every year, the quality of their education is also a 
matter of equal, if not greater, importance, 

1.3 In order to meet the growing concern of the countries in the region re- 
garding improvement of teacher education programmes , a Regional 

Meeting of Teacher Educators in Asia, authorized by the General Conference 
of Unesco in its Fifteenth Session (Paris, 1968), was convened by the Asian In- 
stitute for Teacher Educators (Quezon City, Philippines) and held its sessions 
from 23 September to 3 October 1969. For this meeting experts and teacher 
educators from the Member States in Asia, in their personal capacity, and re- 
presentatives and observers from United Nations Development Programme 
(Republic of the Philippines), United Nations Children's Fund, World Confede- 
ration of Organizations of the Teaching Profession, Unesco National Commis- 
sion of the Philippines, the National Institute of Educational Research (Tokyo) 
and the Ford and Asia Foundations were invited by the Asian Institute for Tea- 
cher Educators. The Meeting also had the benefit of participation by some 
Unesco experts serving in Asian countries. (List of Participants - Annex I). 

1.4 The Meeting was opened with statements of welcome by Dr. Alfredo T. 
Morales, Director, on behalf of the Asian Institute and by Mr. Raja 

Roy Singh, Director, Unesco Regional Office for Education in Asia on behalf 
of Unesc'’ ; inaugural addresses were delivered by Dr. Salvador P. Lopez, 
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President of the University of the Philippines and the Honourable Onofre D. 
Corpuz, Secretary of Education, Republic of the Philippines. (Annex II), 

1.5 In its first working session, the Meeting considered its terms of re- 
ference (see para 1.6 below); it also adopted its Agenda and Rules of 
Procedure, and elected the following officers: 

Chairman: Hon. Juan L. Manuel (Philippines) 

Vice-Chairmen; Dr, Iraj Ayman (Iran) 

Dr, Zubeda Zafar Omer (Pakistan) 

Dr. Hyun-ki Paik (Republic of Korea) 

Rapporteur: Dr. S.B. Adaval (India) 



The Meeting held nine plenary sessions. Three Working Groups were set up, 
whose reports were considered in plenary sessions and incorporated in the 
Report of the Meeting. The officers of the Working Groups were: 



Working Group I : 

Chairman : 
Rapporteur : 
Working Group II : 

Chairman : 
Rapporteur : 
Working Group III : 



Chairman : 
Rapporteur : 



Philosophical, psychological and social foundations 
of education. 

Dr. Sudchai LaoSunthara (Thailand) 

Mr. V. Somasundram (Malaysia) 

Teaching materials and methods , Evaluation and 
research, School organization and administration, 
and Student teaching. 

Dr 0 Lau Wai Har (Singapore) 

Mr. Jumagul Bandawal (Afghanistan) 

Community and adult education, Health education, 
Education for recreation and leisure and Practical 
arts. 

Dr. Zubeda Zafar Omer (Pakistan) 

Mrs . Nora Tze Hsiung Chu (Republic of China) 



1.6 The Regional Meeting was organized as a follow-up of the Expert Com- 
mittee on Teacher Education which the Director-General of Unesco had 
earlier convened in Paris on 4-15 December 1967. ( Final Report , Expert Com- 
mittee on Teacher Education, doc. ED/CS/177/6, Paris, 20 March 1968). The 
Expert Committee on Teacher Education, while pointing out the vital importance 
of professional studies in teacher education, recommended that "an urgent re- 
view of practices and needs in this field be sponsored by Unesco as part of its 
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recommended review of teacher -education programme as a whole”. Accor- 
dingly, the Regional Meeting was invited to consider the theme Curriculum De- 
velopment in Teacher Education in Asia , to be studied in the context of the 
aims and objectives of teacher education in Asia, the issues and problems 
which have presented themselves in teacher education programmes for primary 
and secondary levels , and the innovations and new trends in teacher education . 
The Meeting was also to develop illustrative course contents for the profes - 
sional courses. 

1.7 In its deliberations, the Meeting took note of the recommendations and 
conclusions embodied in Reports of previous conferences and meetings , 
notably: 

Report of the Regional symposium on the in-service training of primary 
school teachers in Asia (Quezon City, July 1967); 

Report of the Expert committee on teacher education (Paris , 

December 1967); 

Report of the Meeting of experts on curriculum of general education 
(Moscow, January 1968). 

The Meeting also had before it the working documents prepared by the Asian 
Institute for Teacher Educators as well as the reports of the participants on 
the situation in their countries. 

EXISTING SITUATION IN ASIAN MEMBER STATES 

The overall picture of trends and issues that emerged from the discussions 
in the Meeting and the presentations by the participants is set out in the follo- 
wing paragraphs. 

2.1 In Asia, the education of teachers has generally been the concern of the 
State, and primary teacher education at. least, still is the concern of 
the state in many of the countries. Where secondary teacher education is 
largely in private hands or universities, increasingly the need is felt to co- 
ordinate their programmes with those of the state institutions. There are pro- 
posals in some countries for breaking the isolation of teacher education insti- 
tutions from, universities and in a few cases, this has been achieved. There is 
also an attempt to break the isolation of teacher education institutions from the 
schools themselves. While in some countries supervisors of student teaching 
are school teachers, and off-campus teaching has become normal, in some 
others the teacher education institutions have very little connection with the 
schools around them. 
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2.2 Though some countries still have not been able t"> solve the problem of 
numbers, the increasing emphasis is, generally speaking, on improving 

the quality of teachers both for primary and for secondary education. For 
this, the tendency is to increase the duration of teacher education. Where the 
general education of the entrants is not more than secondary level, the period 
is now two to four years, and proposals for extending it further are being 
considered. In-service education is gradually being adopted in most countries 
for the continuing education of teachers . There is an attempt at reforming 
the curriculum to suit the needs of national objectives, making it realistic and 
more practical in terms of the situation in the country. In many countries the 
language of school instruction has changed from a foreign medium to the na- 
tional language, and naturally there is an attempt to change over from a for- 
eign medium in the teacher education institutions . This has created problems 
of securing suitable instructional materials, including textbooks, and solutions 
to these problems a re being sought in many ways. Community education, work 
experience, practical arts like gardening, handicrafts and home science, fine 
arts like painting, music and dancing, etc. , are being included in the curricu- 
lum of teacher education institutions in most countries . With the demand for 
technical teachers following the diversification of the curriculum in secondary 
schools and the introduction of agriculture, engineering and other technologi- 
cal subjects, there is a trend in some countries to include the teaching of these 
subjects also in the curriculum of teacher education . 

2.3 In most countries, new methods of teaching like lecture -discussion, 
small group discussion, problem approach and project teaching are 

now largely confined to teacher education institutions as "experimental" plans. 
However, changes are slowly taking place. In a few countries, mass media 
like radio and television and individualized instruction through programmed 
learning are being gradually adopted. 

2.4 Generally, teacher "certificates" for elementary schools cover all 
subjects of the curriculum to be taken --language, social studies, 

arithmetic, science, music, fine arts, physical education and in some coun- 
tries, home making. In addition there are professional courses which include 
educational and/or child psychology, curriculum and methods of teaching, 
moral education and practice teaching. Some specializations have been in- 
cluded in the curriculum in a few countries for teachers who wish to move into 
secondary education (cf: the peak system in Japan and concentration courses 
in the Philippines). The question of equalizing salary scales between teachers 
of elementary and secondary schools of teachers along with the equalization of 
their basic qualifications is also being considered in countries where move- 
ment from one level of teaching to the other has become possible. 
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2.5 For the education of primary teacher edueacors, it has not been the 
practice in many countries to have separate institutions, in some coun- 
tries, teachers trained for secondary education are still being considered 
qualified to fill such positions. But in a few others, institutes for primary tea- 
cher educators have been or are being established, or separate courses given, 
and secondary teacher educators are being trained in universities by appro- 
priate courses at the Master’s level, 

2.6 How far state control of teacher education and the need for flexibility 
in curriculum development can be harmonized, and how to prepare 

professionally competent teachers when the level of entrants to the institutions 
for teacher education- is rather below the desired level are two of the major 
issues for which answers have to be found. In the curriculum of teacher pre- 
paration one question raised is whether there should be a general course for 
all teachers of a nation or different courses for those who wish to teach in ru- 
ral schools, tribal schools, trade schools, etc. Whether concentration courses 
are to be provided as electives along with the requirement of all subjects for 
all in the primary teacher education curriculum, and whether training in re- 
search should be given - and if so, how - are some of the other problems 
posed in the Meeting. 

2.7 Another important issue is how to frame the curriculum for teacher 
education making it functionally consistent with national aspirations and 

giving it a practical orientation without still over -loading the already over- 
crowded curriculum. The claims of many languages in multi -lingual societies 
have to be weighed along with the claims of nation -building activities like com- 
munity development work to become part of the new curriculum. The proper 
balance between general and professional education and the balance between 
the theory and practice of education have to be worked out. If possible, provi- 
sion should be made in the curriculum for specializations which would enable 
movement from primary to secondary teaching in countries where salary scales 
and required qualifications for teaching in elementary and secondary schools 
are conducive to such movement. 

2.8 Then there is the question of examinations . In most Asian countries, it 
is true to say that "the examination tail wags the education dog". While 

more and more of internal assessment is being advocated, for one reason or 
another, centralized examinations still continue to be in vogue in several coun- 
tries and some at least see definite advantages in having them. How a proper 
evaluation system can be evolved, therefore, needs careful study. 

AIMS AND OBJECTIVES OF TEACHER EDUCATION 

3 . 1 The Meeting noted the recommendation made by the Expert Committee 
on Teacher Education which met in Paris in December 1967, that the 
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education of teachers should make them capable not merely of adapting 
themselves to change but of interpreting it to the people if they are to play 
their part as community leaders in promoting social betterment and univer- 
sal human brotherhood. The Meeting felt that this has a special significance 
for the Asian region. 

3 . 2 The Meeting was of the view that besides an enunciation of aims in 
such general terms, it was necessary to evolve more specific objec- 
tives for the development of teacher education programmes in the Asian re- 
gion. This should, however, be done in such a way as to allow flexibility 
in the choice of curricular subjects and learning experiences, necessary 
differentiation in the distribution of time among different parts of the curri- 
culum (keeping in mind the varying backgrounds of the students), and free- 
dom in choosing the procedures for its implementation according to the si- 
tuation in each country. 

3.3 The Meeting recommended that the specific objectives of the curri- 
culum of teacher education be enunciated in terms of behaviour 

changes and that these be categorized under three broad heads: (1) cognitive, 
(2) affective, and (3) psychomotor. Such an enunciation could help direct 
teacher education programmes more clearly and closely towards develop- 
ment of desirable understandings , attitudes, skills and abilities. The 
Meeting also considered some significant objectives in each of these areas 
with a view to providing a suggestive list of aims and objectives of teacher 
education. (Appendix A) 

3.4 The Meeting stressed the need for differentiating between the essen- 
tials and the non-essentials in teacher education in order to prevent 

the programme from being cluttered up with irrelevant matter. For this 
purpose, it is essential to examine and review constantly the relevance of 
each item in the programme to the clearly enunciated overall and specific 
objectives of teacher education, and to maintain a proper balance between 
the elements of learning experiences which are directed to the development 
of a teacher's personality and those which aim to cultivate his competence 
as a classroom instructor. 

3.5 The Meeting was of the view that the general education of the pro- 
spective teacher, his development as an effective personality, and 

the inculcation of wholesome attitudes are made possible more through the 
total atmosphere of the teacher education institution than through a formal 
curriculum. It is, therefore, necessary to pay adequate attention to the 
building up of a suitable atmosphere in the institutions which would be con- 
ducive to the personal development of each student teacher. 
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PRINCIPLES OF CURRICULUM DEVELOPMENT 

4.1 Balance between general and professional education 

4.1.1 The curriculum for the initial preparation of teachers normally 
comprises courses which are (a) general, for the purpose of a 

broad, liberal education of the individual, (b) academic, which mainly aim 
at increasing competence in content areas, and (c) professional, which in- 
clude theoretical studies as well as practical experiences. 

4.1.2 The balance between these different elements of the teacher educa- 
tion programme will depend upon (a) the level of education of stu- 
dent teachers, (b) the duration of the programme, and (c) the societal back- 
ground and the traditions of the country concerned. While adequate atten- 
tion has to be paid to all the component parts of the teacher education pro- 
gramme designed for different levels, the Meeting recommended that, on 
the whole, approximately 40% to 60% may constitute the professional area 
including practical experience , the proportion varying with the length of the 
course (i.e. , the shorter the course, the greater the quantum of profes- 
sional experience). 

4.1.3 The Meeting recommended that school experience being a vital part 
of the teacher education programme, about 50% of the professional 

course should comprise practical experience of the teacher's work. 

4.1.4 The Meeting felt that the different courses in teacher education 
should be viewed essentially as integral parts of a total programme 

and that each course, along with others, be oriented to the development of 
an effective teaching personality. For the effective organization of curricu- 
lum planning, it is necessary that this integrative element is clearly identi- 
fied and all courses woven around it. 

4.1.5 Curriculum development being a cooperative effort, it should 
actively involve experts in the different disciplines from which 

teacher education draws for its professional content (e.g. , psychology, 
sociology, philosophy, etc.) 

4 . 2 Practical experience 

4.2.1 It is generally recognized that theoretical courses should be close- 
ly related to the practical experience of teaching, and should give 
direction and meaning to it. This, however, is not easily brought about in 
teacher education programmes. There is imperative need to have a cohe- 
rent relationship between theory and practice built into the total programme . 
This may be done through a variety of ways, e.g. : (a) in the discussion of 
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principles, appropriate methods may be brought in to promote the student's 
understanding and realization that principles cannot be dissociated from 
practice; (b) close cooperation and coordination may be established be- 
tween the college staff and the supervising teachers; (c) experienced 
school teachers may be brought into the teacher education institutions to 
cooperate with and collaborate in theoretical instruction in the light of their 
own experiences. 

4.2.2 Practical experiences while they are necessarily centred on class- 
room teaching, should also include a variety of out -of -the -class 
activities involved in the teacher's job in the school, e.g., organization of 
co -curricular activities, library reading and community work. Practical 
experience of classroom teaching should include experience of work in a 
wide variety of teaching- learning situations, e.g. , with or without sufficient 
equipment, with children of different levels, with heterogenous or homo- 
genous groups, and with rural and urban pupils. 

4.3 The rol e of cooperating schools 

4.3.1 While it is desirable to have demonstration or laboratory schools 
attached to teacher education institutions so as to ensure facilities 

for organizing practical experiences and experimentation, it should be 
made possible for these institutions to develop a closer and more intimate 
relationship with a number of off-campus schools presenting a variety of 
teaching-learning situations. This will also help the teacher education in- 
stitutions to have their impact felt more widely and enable them to dis - 
charge their responsibilities for school improvement in the neighbourhood 
more effectively. 

4.4 New methods and techniques in teacher education 

4.4.1 The Meeting noted that in recent years a great deal of research and 
development work has been done in evolving new methods and tech- 
niques for educational purposes; in a few Asian countries, a beginning has 
already been made in the use of some of these methods and devices . The 
Meeting therefore emphasized the need for actively encouraging and facili- 
tating a spirit of experimentation in trying out and evolving new methods 
and techniques in teacher education in the Asian region, as the old and tra- 
ditional methods alone cannot provide solutions to the vast problems of tea- 
cher preparation. Teacher education, by the very nature of its purposes 
and functions and its role in an educational system, should spear -head inno- 
vation and dynamic growth of education . 

4.4.2 The new techniques, methods and media already cover a wide range 
in their variety and functions. On the one hand, there are machine - 

based techniques which are opening up new possibilities in the development 
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of educational technology: television (including closed circuit), video tape, 
language laboratories, radio, television, film loops, etc. On the other 
hand, there are other techniques which may or may not use machines: pro- 
grammed instruction, correspondence instruction, team teaching, micro - 
teaching, interpersonal analysis, simulation and others. In both cases it 
is desirable that teacher educators are properly and sufficiently trained to 
use them as well as guide student -teachers in using them effectively. It 
should be understood that these devices can yield satisfactory results only 
when used properly and with adequate preparation. 

4.4.3 High priority should be accorded to the development of programmes 
designed to test and adapt the new techniques a£td evolve others 

which may be appropriate to the conditions in the countries of the region. 
Teacher education institutions have a vital role to play in developing these 
programmes . 

4.4.4 It is necessary for teacher education institutions themselves to 
adopt those methods and techniques of education which they advo- 
cate for use by others . This would not only provide teacher educators with 
more experience in using these techniques in different settings, but also 
set examples for others to follow. These methods and techniques will be 
directed primarily towards promoting a spirit of enquiry , self study , group 
work, in the students. 

4 . 5 Methods of evaluation 

4.5.1 No improvement in teacher education programme can be lasting 
without a corresponding improvement in the system of evaluation 

and examination. Somehow, examinations tend to dominate the programmes 
of teacher education while it should be the other way round. It is, therefore, 
suggested that a scheme of appropriate tests and examinations for contin- 
uous assessment of student achievement in different subject areas be adop- 
ted in the teacher education institutions as an integral part of the curricu- 
lum development programme . 

4.5.2 Evaluation of student teaching should be made as objective as pos- 
sible by using new techniques and instruments like rating scales, 

etc. Continuous assessment can be made possible by making supervisors 
of practice teaching and the cooperating teachers increasingly responsible 
for this assessment. 

4.5.3 Efforts should be made to see that evaluation reform in teacher 
education is aimed, among other things, at encouraging students 

for self-evaluation. 

4.5.4 With increasing adoption of internal assessment of student achieve- 
ment by different teacher education institutions, it will be necessary 
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to organize accrediting agencies for bringing about some kind of uniformity 
in standards and also for ensuring a satisfactory level of student achieve- 
ment and institutional performance . 

4.6 Research and experimentation in curriculum 

4.6.1 The Meeting agreed that research and development should have a 
central role in any programme of teacher education , which would 

otherwise be sterile and unresponsive to the ever-growing needs of society. 
Curriculum development being an important component of such a program- 
me, continuous research and experimentation is needed in order to make it 
dynamic, progressive, and related to the national school system. 

4.6.2 Research in curriculum development should cover professional 
courses in the programme --both theoretical and practical- -as 

well as content courses at school and higher levels . It will also involve 
study of the implications of investigations on such connected areas as objec- 
tives, methods and processes, teaching materials and evaluation in teacher 
education . 

4.6.3 While acknowledging that every teacher educator owes it to himself 
and to the profession to study scientifically the day-to-day pro- 
blems he meets with in his own subject, the Meeting recommended that se- 
lected teacher education institutions or groups of such institutions should 
set up Research Units for Curriculum Development with full-time and/or 
part-time staff and all necessary equipment for carrying out individual or 
cooperative research and experimentation. Such Units could make an in- 
terdisciplinary approach to educational research, involving in their pro- 
jects educational administrators and specialists in philosophy, psychology, 
sociology, economics, political science, anthropology and other disciplines 
which have a vital bearing on teacher education. It would be desirable to 
coordinate the activities of such Units through central agencies at provin- 
cial, national and regional levels, so as to avoid wasteful duplication. Such 
agencies should also serve as clearing houses for the dissemination of in- 
formation and as centres for information retrieval. 

4.6.4 The Meeting suggested the following topics as of immediate rele- 
vance to be taken up by the Research Units for study with neces- 
sary modifications to suit the needs of different countries: 

1. The relationship between teacher education curriculum and the 
needs of the school system. 

2. The role of cooperating schools in student teaching. 

3. The effectiveness of foundation courses in the development of 
teaching competence. 
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4. Integrated teaching of content and method courses. 

5. The effectiveness of various methods of instruction used at higher levels. 

6. Practical experience comprising teaching practice and internship. 

7. Sequential and sandwich programmes in teacher education. 

8. The use of the Process Approach in the teaching of science and in 
mathematics courses. 

9. The effectiveness of the various methods of teaching school subjects. 

10. The effectiveness of different types of supervision of student teaching. 

1 1. The problem of student teacher involvement in curriculum planning. 

12. The effectiveness of block teaching practice as against periodic 
practice . 

13. The teacher education curriculum as a responsibility of the whole 
university. 

14. Practical experience as a basis for the study of theoretical subjects. 

15. Curriculum analysis with a view to identifying the essential elements 
and refining the curriculum for teacher education . 

16. New methods and techniques such as correspondence courses, pro- 
grammed learning, closed circuit television, etc. , for improving 
the effectiveness of the teacher education programmes. 

TOWARDS AN INTEGRATED TEACHER EDUCATION PROGRAMME 



5.1 The Meeting noted the growing trend in the Asian region of considering 
the entire period of schooling as one continuous unit. The artificial 

division of the school programme into primary and secondary is being gra'- 
dually discarded. This will, in future, eliminate the classification of teachers 
into two types: primary and secondary; and result in unifying the teaching 
profession. Hence, the need for a common teacher education programme to 
cover both primary and secondary school teachers together. 

5.2 A common teacher education programme will meet the needs of all 
prospective teachers whether they intend to teach in the primary or 

the secondary grades of the school. A programme of this kind has to be de- 
veloped on the basis of an integrated curriculum which should lend itself to 
adaptation in order to suit the conditions and requirements of each type of 
teacher education in the transitional stage. The adoption of a common ap- 
proach is bound to facilitate mobility of teachers from primary to secondary 
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schools and vice-versa, and to promote the development of a unified profes- 
sion (thus raising its status) , The association of all levels of teacher educa- 
tion with the universities or other institutions for higher education and the 
involvement of teacher educators in an integrated curriculum will in parti- 
cular help in upgrading primary school teaching and teachers education. 

5.3 The Meeting noted the difficulties in adopting the integrated curricu- 
lum approach in the present conditions and circumstances prevailing 

in the Asian region. The increasing demand for teachers in most of the 
Asian countries, consequent upon the rapid expansion of schooling, has made 
it difficult for them to upgrade entrance qualifications for teacher education. 
Financial constraints, again, may make it difficult for some countries to up- 
grade the qualification requirements of teachers and introduce common 
salary scales for them. In countries where the entrance. qualifications for 
primary and secondary teacher education are the same, implementation of 
the integrated curriculum will not present any real difficulty. In others, the 
change may have to be phased over a period of time. The phased program- 
me might comprise the following steps: (i) identifying curricular elements 
which are common in the preparation of teachers at the two levels and incor- 
portating them in their respective curricula, (ii) facilitating movement of 
teacher educators between the two types of training institutions, (iii) arran- 
ging for the sharing of facilities and teaching resources by teacher training 
institutions, and (iv) establishing in secondary teacher training institutions 
parallel arrangements for the preparation of teachers and teacher educators 
for first level education. 

5.4 One real constraint in implementing the integrated curriculum ap- 
proach is the dearth of teaching materials in the Asian languages for 

use in teacher education institutions. The need for such material will be 
even more pressing if and when the curriculum is reorganized in consonance 
with felt needs on the one hand and new trends and progressive practices on 
the other. 

5.5 In most countries in the Asian region there is a shortage of adequately 
qualified teacher educators for the preparation of primary and secon- 
dary teachers. Some countries in Asia have already organized special pro- 
grammes for the education of teacher educators , particularly for the primary 
level. The Meeting stressed the urgency of instituting similar programmes 
for the preparation of teacher educators in every country in Asia. 

SUGGESTIONS FOR A CURRICULUM . 

6. 1 Taking into account the existing curricula for the preparation of tea- 
chers at different levels, the Meeting identified the following broad 



12 



General report 

areas which an integrated curriculum might cover, recognizing however that 
the forms in which these subject areas are combined, the weight given to 
each and its level of treatment must necessarily be adapted to varying needs 
of student teachers and their background: 

I. Foundations of Education: philosophical; psychological; 
social. 

II. Teaching materials and methods, evaluation and research. 

III. School organization and administration. 

IV. Student teaching. 

■ V. Community and adult education. 

VI. Health and physical education. 

VII. Practical arts. 

VIII. Education for recreation and leisure. 

6.2 In order to indicate the possible scope of the above subjects in a cur- 
riculum, the Meeting developed in outline an illustrative "course 
content" in each subject, (Appendix B), The Meeting emphasized that these 
course contents were no more than illustrative and were intended only to 
provide a starting point for a fuller and more detailed analysis (in terms of 
specific behaviour objectives, knowledge, understandings and skills) which 
the Meeting hoped would be undertaken in the countries of the Region. 



WAYS AND MEANS OF DEVELOPING AN INTEGRATED CURRICULUM 

7.1 Administrative arrangements 

7.1.1 The Meeting felt that the development of an integrated curriculum 
would be facilitated if some flexibility and adjustments in administra- 
tive arrangements at the national, local and institutional levels were brought 
about. It would be necessary to have a coordinating authority at the national 
level. Universities, government, and professional organizations as well as 
other agencies connected with teacher education may jointly constitute this 
authority. 

7.1.2 In order to remove the isolation between different types of teacher 
education institutions, between teacher education and the universities, 

and between teacher education institutions and the schools, all these agen- 
cies should be involved in curriculum development through appropriate co- 
ordinating bodies organized at the local and provincial levels for this purpose. 
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7 . 1.3 The Meeting suggested that countries may explore the possibility of 
evolving common service conditions and qualifications for all tea- 
cher educators in the interest of unifying the different levels of teacher edu- 
cators and enabling them to deal more effectively with the proposed integra- 
ted curriculum. It may also be advisable to recruit more subject matter 
specialists with teacher education qualifications to staff the teacher educa- 
tion institutions . 

7 . 2 Preparation of instructional materials 

7.2.1 Instructional materials are an integral part of curriculum develop- 
ment process. In developing an integrated curriculum therefore, 

immediate attention should be given to the preparation of textbooks, 
reference material and other aids at the national and regional levels . 

7.2.2 The Meeting further emphasized the need for preparing teaching 
equipment like film loops, video tapes, etc. for use in effectively 

implementing the integrated curriculum . 

SUGGESTIONS FOR FUTURE WORK 

The Meeting resolved that the following measures be suggested for adoption 
at various levels to implement the recommendations . 

1. For implementation by teacher education institutions 

(i) The staff of teacher education institutions should get together 
occasionally, preferably at the beginning of each semester or term, 
to discuss how each aspect of the education programme in their 
institution could be made as practical as possible and related to the 
actual needs of the school system . 

(ii) The staff of each teacher education institution should take up at 
least one project each year for the preparation of instructional ma- 
terials, which are not available in the medium of instruction being 
used in that institution. 

(iii) The staff of each teacher education institution might organize 
periodical workshops to explore the utilization of new methods, 
techniques and devices, and thereby, additionally acquire facility 
and competence in organizing group and panel discussions, commit- 
tee or group work, open forums, role-playing, case studies etc. 
for use in their work. 

(iv) Workshops might be organized for teacher educators on new 
methods of evaluation that emphasize thinking and reasoning rather 
than rote learning. 
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(v) Some selected teacher education institutions in each country might 
be strengthened and equipped to experiment with an integrated teacher 
education programme meant for both primary and secondary schools . 

The experience gained and the leadership developed through such ex- 
perimentation could then be utilized in implementing the idea on a 
wider scale. 

(vi) It was realized that not all teacher educators could engage them- 
selves in sophisticated research. However, all of them can be en- 
couraged to undertake simple action research relating to the problems 
they face in their own work as teacher educators. A research unit 
might be formed in each teacher education institution in order to help 
and support research work aimed at the improvement of teacher edu- 
cation practices which would be undertaken by the faculty, students, 
or alumni of that institution. 

2. For implementation at the national level 

(i) Seminars and workshops might be organized in every Member State 
to examine the recommendations of the Meeting and work out detailed 
syllabi for a revised curriculum for primary and secondary teacher 
education, in a way consistent with the situation in each country. 

(ii) As a part of in-service education, seminars for teacher educators 
might be organized at the national and/or provincial levels for the 
following purposes: finding ways and means for making teacher educa- 
tion as practical as possible and suited to the needs of the school sys- 
tem; learning more effective methods of teaching other than what they 
ordinarily use in their work; enabling them to implement effectively 
the integrated curriculum of teacher education. It is essential that the 
new methods be actually demonstrated to teacher educators and their 
full implications for learning discussed. 

(iii) Councils for Research on Teacher Education might be set up both at 
the national and the provincial levels to coordinate the research activi- 
ties pertaining to teacher education in the country . 

(iv) Opportunities should be provided, as far as possible, to teachers 
with inadequate qualifications to upgrade them through various in- 
service courses. These courses would be so organized as to lead 
eventually to one or other univeisity degree. 

(v) National Centres should be established for the production of teaching 
materials such as *extbooks, teachers' guides, student teaching manuals, 
educational films, etc. and for research and development in the new 
techniques applicable to teacher preparation . Where a national centre 
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